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PREFACE

This paper. one of a senes of monugraphs being 1ssued by the Office of

particularly those who have an nterést in the relativnshup of vareer education
to the Iiberal arts.

The purpose of this monograph 1s to provide an historical perspeuuve to the
role hiberal arts has played in prepanng individuals for careers, and to examine
the role it will have to play if the liberal arts are to remamn a meaningful ar‘ld
useful education.

The question of the re'allons}‘up between career education and liberal a
education has often been ramsed. in some cases. the lraduy eral
education have been seen as incompatible with the emphas€s of career
education This essay ardues that the tradition of the I#geTal arts 1s compatible
with the goals of career education and that some new forms of liberal
education which are developing have much m common with more recent
formulations of the goals of the career education program .

The argument has four parts. ) .
© Frst. 1t examunes recent defimtions of career education

as an education calculated to ask with particular clanty
what a person’s vocational and hifé purposes are:

Second. 1t examines the history of liberal education

from the twelfth through the eighteenth centuries as an

education also calculated to refine people’s vocational

skills and shape their life purposes.

Third, 1t examines deviant nineteenth century tradi

tions which argue for the separation of education from
the formation of vocational or life purposes ih the
interest of a pursuit of “knowledge for the sake of
knowledge”,

.

Fourth, 1t displays how the older marketplace version
of liberaleducation also persnsted through the nine-
teenth century up to today and how effective modern
versions of this sort of education have’emerged which
emphasize that a liberal arts education must be open to
- ‘the real world, respectful of the pluralistic cultural .
hustory of the countr)f' and of the mode of the culture .
c . which it serves, dedicated to inviting the student to
define hus life purposes and career purposes in relation
to his group, and conducted in a sufficiently small
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~“Career Education. 1s written pnmanly for those wbrking in .areer education.
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Jroup so that a full sense of Participation 1. and,
ownership of. the educational process is felt

-

...The recommendation s simple  Recent (hanges the mode of hberal
T Ty education dre consonant with recent proposdls for change 1n the organization (
of the common schools 4nd of industry. changes which are designed to make "
each of these more effective agents of career education. It tollows then that the
new cdreer education.and a reformed liberal arts study can support each other
and must do so Career education can coninbute us concern for making
education ask the question “What am | for”” “What 15 my—eh?” 1t can
contribute s expheit knowledge of new mandgement modes and new ways.of
budlding institutions to bndge the distance between the marketplace and the
classroom window The hberal arts an contribute their experience of long * '
standing in relating theory and practice and the expenience and skill which they :
have recently picked up while developing unnts to bridge precisely the same T
distance which career educanion s supposed to bndge. The-cluster college. tHe, ot
tield work center, the "without walls™ university. the contracted n-conununity )

practicum for looking at the pracucal umphications and Limitauvons of a
theoretical formulation ’ ¢
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One should not have tv wnite a statement about the relationship between -
the liberal arts and education tor a career Most Americans who thinh of
themselves s having careers- " areer diplomats.” *'career bureaucrats,” “*career
women.” “career poets” - think of themselves as free women and men,
educated n 4 liberal fashion. Career education 1s suppused to prepare people
for work in lhe_sensé of “lite’s work™ tu assist women and men to become
complete undlienated persons having g purpuse for living and acting. It may be
argued that education which prepares peuple to be purposive individuals and
part of a purposive suciety is the only hind of educatiun that soual groups can
sustain with any intensity of ecunomue or spintual support. We may have had
plenty of education for stupidity. in Jules Henry's phrase. and. plenty of
education for alienation. in Kenneth Kenmston's. But that is not what we pay
for We pay for an education which will make us free and endow us with
purpostveness. ,

Career education, for one reason or another, partly because of the

crcumstances i which'it was first prupused. has come under attack as diffuse, - -
anti-professional, anti-intellectual, and anti-humamstic.! These charges may be
true of some of the forms of career education defined in some of the state or
local school distacts or defined by the producers of career education matenals.
In this essay, 1 do not wish to speak to all of those Forms. only to the
statement about Career Education contained in James O'Toole’s Work in
Amenca, that contained in James Coleman’s (and others’) Youth m Transition,
and those contained in the present U.S. Office of Education definstion, and in
the present Federal legislation authonzing areer education.? As 1 understand
the Career Education described by these definitions, 1t 1s an effort.

¢ To ask people. through education, to conceptuahize
their hves 1n terms of some extended or long-term
meaning fulfilled in service to others;

o To move both education and the world of work
toward more decentralized and ‘democratic’ or
‘participatory’ modes of making decisions, setting
goals, and assessing what has been done 1a an
nstitutional context so as to reduce the elements of
coeecion and alienation.

o To develop meamingful relanonships between the
village square and the academic groves—developing a

R whole senes, of structures for bringing together the
%  worlds of work, education, childreating, and culture
which would involve umversities without walls,

.
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learsing networks. work-study situations n which
\ theory'ss used to_transform the work situation, and
! so forth.
l * .
———-— ' Career education 1s thus a program tu reate 4 new sense of-purpose- for
i‘ndmdual lives. to create a new sense uf democratic respensibiity and
self-fulfilment in our overly-mechamzed. bureaucratized central work and
study institutions. and. at the community level. to recreate the sense of
——papiciphtion, onsonance, and collegiahty among the mstitutions of a
/cbmmun”xt), particulafy—amohg- those_ which reach into, and out from
: e‘ducauon.3
| ~, .
| A name, a musused Conception—a~defimtidh can destroy a program. But on
the other hand, names can gve a program its sense of integnty and mission.
The recent. most vigorous sponsors of the career education.bill were Senator
Hathaway and Representative Quie, hardly repressive figures. The persons who
hdve contributed 1n a major way to the ideology of Career Education include
parsons whose work could hardly be considered products of racism, secular
puntamsm, or hatred for_youth * such persons as James Coleman, James
OlToole, and Tom Green. 1t will not do to argue that, 1f some springs of a
program are pulluted, therefore no useful waters can flow from 1t. I wish 1n thus
essay to argue that the history of the liberal arts in the Western world prior to
the mineteenth’ century is the history of a movement designed to make men
@ more purposive In their service to others 4nd more creative 1n using theory or
- research to transform work and that what 1s needed now 1s (1) a recaptunng of
the old vision, and (2) a rejection of 1ts anti-democratic bias as well as of the
apparent elitist or classist biases of some early forms of career education. If
these two things are done-and they are in the process of being done—we may
well be able to use the new emphasis on bringing together the school and the
fnarketplace to make both more decent places, I wish to treat first of the

‘luslory of hberal education 1n this copnection and then' of its future.
{ -
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The ongnal medieval conception of the liberal arts gave nse to the twelfth

¢ century schools and the thirteenth century universities. The technical
/ " distinction bejween the hberal arts and the practical arts as it was set forth in
- Roman times,was not a partuylarly fneamn'gful distinction to the masters of
the twelfth century in that the conditions of freedom and of “‘glavery’ had
changed radically by the thirteenth century. However, some knowledge of the
classical background is necessary to an understanding of the lafer shufts. The
_ " hberal arts, according to those who thought about them in clasgfcal umes, were
the arts which belonged to a free man, responstble and capable of determiming
his own dirgction, whereas the technical arts were those of aslave who had to
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be guided as to purpose and vould learn only the tricks of the trade.® The
difference lay n the degree of responsibility which one could take for one’s
own labor. For myst classical thinkers, the study of the hiberal arts was never
dwvorced from work and general civie activity.® Aristotle develops another
conception much admired 1n the nineteenth century of the free man, the man
given over tu eudaemoma-the intellectual contemplation of “leisure which

any civic appropriation.” Tragedy, in Anstotle’s world, 1s designed to appeal to
eudaemonistic man. Anstotle’s piture of the leisure, or the free, class as given
.over 1o eudaemonma 1s at vanance with Plato’s stougher picture of the
contemplative as a man,who looks on the image of justice and is also the ruler
of the 1deal pepublic.® It 1s from Plato that Cicero develops his somewhat
stmilar Roman republican vision of the educated man as contemplative and
ruler simultaneously. In Cicero’s Republic (modeléd on Plato’s but set in
history), the dream of Scipio 15 used as a vehicle ;o’r telling Scipio how to rule
the commonwealth of Rome and how to servé the common profit of the

people there. And Scipio’s conception, of the distinction between the hiberal ,

and the practical foreshadows the medieval conception. Chaucer paraphra%s‘
Cicero’s conception nicely- . ’

Thanné preyede hym Scipion to telle hym al
The wey to come into that hevene blisse.
And he seyde, “Know thyself first'ynmortal,
And look ay besyly thow werche ahd wysse
. Fo commune profit, and thow shalt not mysse
To comen swiftly to that place deere :
That ful of blysse 15 and of soules cleere.’ )

Cicero’s own mandate, put 1n the mouth of Scipio the Elder, is clearer as to
the consequences of right contemplation- o

Nothing that occurs on earth, indeed, s more
gratifying to that supreme God'who rules the

whole universe than the establishment of associations
and federations of men bound together by precepts
of justice which are called commonwealths.'°

Indeed, Cicero 1s not far from setting forth the paradigm for the “liberal
arts” in the middle ages. The development of the conception of liberal
education as we know it comes from the twelfth century growth under the
auspicesof Christian secular clergy in Paris and environs and, to some degree,
i the English mid-country, of those grammar schoole which foreshadowed the
development of the Unwversity of Pans and Oxford and Cambridge.!! The
most helpful ntroduction. to [those schools were written by schoolmen
themselves: Hugo St. Victor, his Didascalion, and John of Salisbury, his
.Metalogu:on.” Whereas many things went mfo the resurrection of humanistic
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smdres/n the schools of the twelfth century. 1t s clear that a prinary impetus
tor thelr growth was the hope that. by studying more deeply in the subjects of
thu Arvium and quadnviunt, men would learn how better to explain the Bible

as to lwe, i, a collecuve sense. more purposetully charitable lives. The
ru&wm_gx%wwas connected tu an effort o create a cadre of priests and
" Biblical exegetes who could serve the panshes more effecuvely. The three
verbal subjeus m the tnivium (rhetoric, grammar, and logic) were studied as,
means to understand the verbal surfaces of the scriptural texts (and also
classical texts). the fouracienufic subjects of the quadnvium (music, geometry,
anthmetic, and astronomy ). were taught to impart an understanding of the
nature of things so that the s riptues, poetry, and expenence.u‘ hzch.depended

. on seentg ‘Mednirg in ifiings wduld be understood " Smdems whd std {ed at: .

the sdlools of Paris and mid- u0umr) England were uftcn net “career-scholars.”

" They were men who were in Search of a purpose and a place A place at the -
secular or ecclestastical courts. In the diplomatic or legal corps. Theyr penod n_~
-school was not unrelated to a pyrposive and a vocational emphasis.! ?

»

.o
Indced the whole discipline of the liberal arts in the twelfth-céntury was

directed toward the discovery of purpose m Ute. Hugo of SgVictor speaks of
the quadrivium and trivim as designed to help péople updérstand the words of
texts and the things of nature i a Way. which feads thc double love of God
?ﬂghbor, the guiding purposes of man's exjsfence.! * Whether such goals
¢ always kept in mind or not 15 not enuely ¢lear, but 1t is clear that men
who studied and pondeted and argu¢d an gzglhell’ lives or a good portion of
their lives to books 1 the twelfyh ce 7y did see themselves as finding new .
meaning for those lives This m anir n)y have,been, In the case of an Abelard
an ascetic meaning very remoéte ffom the meanings which mast modern men-
\1bcral ’ or any Sther smdy Y

°

! Thr gl) te senses as if through certain windows
there 1s formgd an entrance Mo the soul for vices. The
capitgf and Atronghold and fortress of the mind cannot

. be seized/unless the hostile army passes lhrough its
I lesxz/ anyone 1s dehghted by the circus, by! the
contest of athletes. by the gestures of actors, by the
beauty of women. by the splendor of gems. or of
clothes, or of other similar things, the hberty of the
wind 1s captured through the' windows of the eyes, and
¢ the prophetic saying 1s fulfilled. “Death 15 come -up
through our windows™ {Jer 9 21]. Thus when battle
wedges of the passions enter into the fortress of our
. minds through these portals. where is the mind’s
liberty” 1ts tortitude” 1ts thought of God? Especially -
-when the sense of touch pictures, for iself phst -
pleasutes, and through memory forces the mind
certain'way to suffer them and i a way to experience
them, what does the mind-not actually perform?

'
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T : . welly so that e forge of Jibido mlght be broken

Moved by these reasons many ph}lOsophers have .
rehinquished the crowds-of the.cites. . .

The Pythagoreans, declining this kind of resort,
- used o hve 1n sohtary and deserted places. Even Plato
lumself, although he may have been a wealthy man
- whose couch Diogenes used to trample down with
, .nuddy teet, in order that he might devote humself to
sphilosophy chose for his Academy a villa remote from
the city that was not only wasteland but unhealthy as

©* through the care and anxiety of, dlseases and so that =
" s dieaples mght find no other pleaaures except in
those thmgs they ]earhed 16 "
o .. Ve

Abelard seems to Propose a purely ‘removed” conception” of intellectual
life. But given the twelfth century’s conception of the function of the liberal
arts, as practical and putposive, 1t is not alt gelheriurpnsmg that even an
Abelard, one of the great teachers of the lw/e fth century and one of its great
conteruplatives, develuped the orderly prayis of a model society, the convent
of the Paraclete wh:re through the hLitugfiical and work routine designed by
Hini, the Pamulete nuns carned nto w ship, action and work, his vision of an
ascetic socncfy .

Generally theoretical studies 4 the hberal arts of the twelflh century
schools were fitted to giving O}é a sense of rehglous-p}ulosophu purpose for
hfe and potent in giving vne some of the skills flecessary for action in the upper
reaches of the ecclesiastical or civil courts, they were also important tools ip
the shaping of the, tasks of the, prattical or vocational artist. Otto von Simson

_has shown how the Gothic cathedrals of the late twelftlt and early thirteenth
“centuries, from the Abbey at St. Denis to the Cathedral at Chartres, were

informed, n their architectural design and workmanship, by a sense of
numerologys proportion, and harmony developed by quadrivium studies, and
by their metaphysics of light. He has also shown how much of the architectural
adomment of the medieval cathedral grew out of trivium studies of the ‘Biblical

. wonography and symbohsms.” The great cathedrals of the twelfth and early

thirteenth centuries 'were not simply a product of art for the sake of art: they
were an eidolun through which the cwnhzauon mediated its own sense of what
it was and.what was 1its purpose for bcmg, an artifact in which the intellectual,
she techniician, and the clencal politician colfaborated and in which their roles

overlappcd - . ,"

The practical funcuons for the éeral arts s;ludy did not change: radically |
w1th the nse of the university in the thirteenth century.” Anyone who has
s«.o,urcd the bibhography of Oxford scholars covering the thirteenth through
the early sixteenth centuries done by A. B. Emden will discover bow closely
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“the "‘hbcml arts” cﬂ'runculum of the medieval unwersity was sttached to specific

- vocations The vocations of burcatcrat. clerk of the court.pansh priest. parish

< clerk. barristet.” lawyer, diplomatic courner, ani diplonrat 'Y The medieval .

umversity “hiberal arts” program was a career eduuation program which

provided people with the basic skills necessaty—to a whole tange -of fepal;

quast-legal, and ecclestasticd! vocations requiring literacy 1 Latin, 4 capacity to

do a careful exegesis and applicatron of onecp another kind of text, .

< sophstication i logieal analysis and argument, and a range of formal Oratorical ‘.
and disputational skills 1t 15 difficult to tface exautly when these so-called
“arts,'q?‘(thp freeumay" came to be deemed mportant o Jeaders in <he, civil

courts as well. [tis clear that by the late foyrteenth century with the courts of* -
Charles. V. of_France and Richard 1l -of Lugland, the“secular prince and_ lus
,E)Ureatlcracy‘fweie also expected to know the libéryt arts ty cafry on ther

busiiess—and Aot simply. to depend on clerks 2% )

5 A . ) . Lo .
¢ . As‘the hustory, of Western education pEderesses theie e few radrcal chan‘g‘ s e
in the basic medieval 1deology with respect to liberal education. In the * \
~  sixtethth centary, there 15 sometiyng of a frght, with respect to the*inclusion of
the mathematiedl subjects bast to siateenth and seyenteenth. cesitury. setemee + .
- on e grounds byth.of the superior theoteucal content of the new nfomnation
and tts possible Igr\acucal applicapon. There is & contuuung Jebate with respect
“ " to the uses of rhetoric.n relation to grammar and dialec tis-whether grammar
ought to be placed in the grammar school or in the unmiversity and whether 1t * .
aught to be placed in either place primanly for its theoretical, scholarly

LI

o content or for its practical value in assisting people in the writing of letters gnd

h . the performing of routine cyic responsibilities:? ' There 1s the Ramistic debate
about rhetore as the search for persuaswe truth on the search simply for

. _ persuasive capacity—a tebate’'very germane to our times.*2 But all of these

were debates as to the form of the practical uses of Liberal education. not as to
whether it w;:sﬁ pr;:e}]cal. career-oriented pursuit. b
° v L N

In more recent times the ancient‘modern “debate at the end of the
seventeenth century and the beginning of the eighteenth century, whether the |
“ancient” (classical) or “modern” (Renaissance and post-Renaissance scientific
and vernacular) subjects in the liberal u{rmulum were valuable, did not change
the prevailing sensé that Diberal studiess were to inform the wisdom,
" purposcfulness, and practical sense of the career man. Swift's Munodi, the
ﬁcti'ogzal representative of the“ancients, is a learnad practical farmer with a P
strong sense of ‘Carger, Sprat. on the other hand. said that the moderns would .
produce Bacon's ““New Atlantis ™ What was m dispute was whether certain
I empirical studies and ceitain reinterpre tations of the physical world developed
. by the modem physical scientists ought to”be ficluded 1 the curriculum to
. | maximize its practical usefulness. Neither side in the ancient-modern contro-
"_‘3. " " “Versy took the.view that the function of the hiberal disciplines was learsing for
) the sake of learning. The functionof the new disciplines was purposive and -
practical  The “advocates of the Royal S:),ciety"s position speak . of ““the
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promotion. of wselul hnowledbe.™ or “UscTul arts™ (Bacon brfore Thept h4
spuben i the same vein), The carly Roydt Suciety ms.mburs letters to the NI ul
. . «ad to the vartous patruns stres ‘the useful job- rddlu.d ,umtun(ht 54 in the”
. . theoretial 1nvcsngam.\ns which were: ab;;ut to be pursued The \%hnlo design ur
. the, Roval Sogety was_ﬁfmn- Up “against ﬁhu . background. of «the nev
’ purposetulness whidh the nawon lioped \\ wlild Ht‘\'\'l op undu\(harhs s,
v _part ol the rn»‘ll ascertency-ard the dd“lllﬂ" ol & liew peculiarly B~fmsh stylu
’ monarchy * 3 . . . IR

.- : . .
. . . [ r

i

. ‘e Obwuuslv the summucnlh and 1ghteenth unluncs dlsu "W thc zmwth of .
Lo .A thie uniurslt)* gentlemen.’ (hf‘/;uquanqn the tmm}sn) and tguxﬁ.sj : .
. cfictc and’ dcmdent produuls ‘of Jages of we wth .md’cf wchlth» classes f'or -
Lt x»hn'm learning was 4 duumlmn John Cleland’s !Ig)murs uj a/z Oxfuyrd S;hular o ..
/} ) éu,;.,‘u.s(s,t’h.u lnbuml hli:hcr bduwlwn for, llu ergm,unth wnluh \,cmluman vy
0 smell more thc bgudu;r t,hm the'study and ould bn pretty larguly
\ A tf rorced ﬁom.“g sense... of uga'rbu vocdtion, Jor Infels work. and- Kennéthg -
o Charltun wéimatghow the” “brandaﬁ)ur lost' lhn pra«.tuaf‘funutkons which . .
- urhcrﬁcnods fadattnbudd 1o i . ot Tl F e i Ny
ot . o . "‘_/‘ - f/ e
- 8 \‘ ! ' Whucas the' ;gnef ‘purpose ot{“;he‘Grand Tour [m‘»qfe *‘3 '
A ughteem-h ceritury] was éultural, thxswas not the'case " / 4
) ) ' in ns nascent’ yulrs 1 the sn)&‘te@nthd\nd seventeenth "
R : * centuries Then the am wais stnctly‘;b ‘useful” .and
‘ “practical . to gain practical expenence of other i
. countries,, of foreign people, of their languages, and of
s . the terrai®and resources of these countries. all of
"7 which would be useful n a futufe «diplomatic or .
political career ¥ *

N 5\\/

. JREPUR . Q
o At the same time as the Latm language was ucayng to be the vernacular for
cueclesiastical, diplomatic, legal (and Jearned discussion, Latinists®egan to argue
N » + for Latin o “4 mental discpling” mdependent of wvie usefylness: when the
- triviuni-quadnvium dearning of the o}d schuuls lost 1ts clear civie functions, 1t
too became “‘useful as a dis¢iphine.” * Thus. Charles W. Lliot. in his greataarticle,
° * What is a Liberal Education,” (1884) could, looking backward, argue that the
« 7 *  “mental disuipline™ developed by a stud'y of Luclid and Archimedes could 1n .
W ng way be rupla«.cd by modern “analy (i mathematics™ (i.c.. alge®ra, Analy tical
gcumctry caleulus, qualcrnnm) which mxght b&, mord praul«.al buf less useful
. . for men}al trammg

K

‘.

. . Simylincous with the eighteenth and early mnctcmth
ment.6f 4 range of coneeptions of education divoreed frg
. life purpouse cume the gmdual dissolution of the, old w0

Changmg Muurc ufMan a world avhielf | did not change radically in rura, arcas
»  between thc fourtccnm and.cq,htccmh centunes/ 7 The new wotld wasa~ = =
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world ot mohije popuiztionsn Lurope ATrics Asia o 2 Amerivasgd between
them! gt reutinwed and alienated wo-h of snmsive w s mdusin . znd
equahy massne and alienatng neighbothonds It wes - world/which had
seemingly set aside the Id communa i ths o aed 2oL Jasticdd which had
Jamed 4 dnine wanctior swenideenng o ~omiar rder = prred by e muses

. ot Reason snd Fxperience 1 was g world where indiid - e *oareens” were
pussible—with 4l the good and bad that that mphes

) f- !

B

R A
.

The nincteenth ceriury -y tha waterghed T> mwe trom the world ot
Fielding and Ausnn‘tof the world of Dichens 5 1o mn. b 4 world where
fducation and iberal educati .n have dizicrent purpuses 1n elatior #oth to 1005
and Ife-purpose The #id votaticmonented “hberal a:tn o the ancien regime
"+ had lost both their idier™ 2ad tanctions The Freach Ravolution required that

the educated difettantism of the old master asses. 1f 1t was to sunne. become

a Jeepzr thipg and be gien serious pstifications Clearh the torch had passed

from the un-versity 1o those coniers outside the uniersity whers saence g the

eghreenth and early mineteenth (enturics had had its pamarny development and
from the petty school tu the trade schools whose factories prepared \ oung men
and women tor the movresklled manual e YuRises Whereas the French

Revolution had (reated the theon of s piBg schooling whith s free’

7\ universal. compulsory. and utlitanan- yetallow ng full scops for the dev elop-.

ment of “humap undcrstansing without any need of supernatural revela-

non "7 s great destructive work was to uproot the Latin-based insgitutions..
of the’old order and therr yonception of human learning and 1ts great.real hife i
achievemént was to establish the centers of pragmatic study caued “in%tutes

~. . l; .
In the English speaking upe)rld. no French Resplution and no Napoleon
o,gyred the basic structure of istitutions. but the old vonational order 2Malse
the old aristocratic order were as surely things oithe past, in impulse if not in
behavior  Bentham's education ypapers and his Unnersity College are the

-~

A\ dividing pla,s;m England. betokeming the nise of utilitanianism m education **
r

The new o w:«s‘her to be a higher dilettantzgy, & defending of university

/‘ study as everywhere concerned with mental discipline “as separated from

. contmgencies. of K “Wder which made unnersity “hberal studies™
, < servants of indusiny. of a scientific vocation. and of the new apphied
policy -studies suchsasieconomics. ¢

~ .

Newgnan and Mill spoke for the first conception Newman .ould both point

oat that eighteenth and early mineteenth centun suenufic advances had ot

been made n the “hberal arts” ﬁnwersmes and also argue or a university

centered 1t liberal education defined as "l\now}ed}b whih stands on s own

pretensions, which 1s independent of sequel. expects ma\am-)p]emcnl.\'gfuses o
; N

N ~
t \ . 'k ‘ \
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he infarmed Bv sreRdBr absorbed into any art PP Ml who was at the
other spd ot the polircaNopectrum trom Newman  argued i his insugural
Jd!}/\: 45 Recromor St oAndees tor s unnersits which did not “fit men for

-

-
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ST ST TaT Tt clihowd  making them “shalled lawyers and
ohusicaams w zngineers  hut ratRer (apable and cultured human beings “3°
On the the bard” T OH Hundes who had a postion simidar to Mil's ai
Aherdean Uraverary emrhasized the mmportance of contingent learning as
cubinaron and plac2d vducanon at the heart of the saennitic industnal. and
commurity balddiny cntepise

One can obsenc the dialectic between the utiliiznans and the punsts n
P ngland metaphoncally represented i the tension between Dickens’ Gradgrind
tthe uuhitanan educator teatured in Hard Times) and his Sleary . of Sleary's
Cirous. alsu 2n edu.stor working with the pure materials of the imagination 32
The dispute alsy zsve nise to Hastings Rashdall’s great mineteenth centuny
histonn of the medievdl unpersity  which drasucally undercut the puust’s
positon 1n puinting vut “that what Victonans understood by culture was
unzpprecated by the medievyl intellect and that the medieval unpversities@ere
eventually conemned with protessiond tram:ng for hife’'s work "2

.

in America. the same jssues were joined between the Jerermizh Day and the
Charles Eliot 1 pes, the one hand. and the George £ Howard types. thé
propunents of the Mol AT the Drexel Instituge. on the other Howard,
n 188115 very clear suoui what the stafeunsergty and the state school are
for

-
. .

The common schoal as 4 political institution s already thoroughly affihiated
with other members # the social body It no longer sustains merely a
relation tu the social urgamisn, 1t has become a part of 1t It 1s a township 1n
mimature, whose meeting votes taxes and makes by daw s as naturally as does
the town meeting itself ’

' The secularization ot higher education has been a matter of much sower
growth. and the auses are not far to seek. In method. orgamsm. and
. sometmes in spirti, the foundations uf the colomal era were reproductions
¥ oof Cambndge or Oxford colleges The principal defexts of the Enghsh
system were perpetuated The English unnersities were modeled directly_
upon the Unwversity of Pans, ard therefore were dominated by monastick
traditions They wefe state mstitutions placed 1n subordination to a church
‘ estat;!}shmcnl Most of the early Amenan colleges were intended practr-
«ally,to be the same In fact, if not a'ways in theogy. they represented the |
union of church and state. They were created painanly ‘to provide a learned
tnistry, and next for the general public good Dninity. mathematics. and
the dead languages-the prnncipa clements of the tradinonal “classic™
course, until a few years since the only honorable part ok vur curnculum-
were the chief subject of study
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A second and more important step was taken i 1562 By the Mornll Act
of that year one of the noblest monuments of Amencan statesmanship,
—Zvery State 1s given thuty thousand acres of lafkd “in place © or us
equivalent n “senp.” for cach of its Senators and Representatives in
Congress. for the purpose of endowing at least one college. where' the
leading object shall be. “without excluding other scentific and classteal
studies. and incdluding militany tactics. to teach such branches of learming as
are refated to agneulture and the mechani arts, 10 order to promote the
fiberal and pracucal education of the andustrial classes m the several pursuits
Wt’e " Here the central thought s uuliyy . to do something.
Tsociety which the existing colleges are not doing In his own words. the
fundamental fdea of Senator Mornll w1 assist “those much needing
higher educanion for the world's busingss et

One important ¢Jement of a real univeTsity 1s inherent n the very nature
of a unwersity supported by the Siate. she must. when fully developed. aim
at the unmersitas of knowledge. for her curnculum must satisfy the
demands of a complex and progreséive society. whose creature she 1s First
of all, a hélping hand must be extended to the industnes. The natural and
physical sciences hold. and must contiue to hold. a very high place in the
academic hfe. Costly laboratones filled with expensive apphances are
rapidly appeaning These challenge public appreciation. and mone) therefore
1s freely supplied Nor are swudies someumes regarded as less pracucal
neglected Classical and modern philology have found a congenial home 1n
the West Sanskrit has gamned zealous votaries beyond the Missoun. There,
also. a laboratory "of psycho-physicé has just been erected by a disciple of
Wundt Colleges 6 medicine and law are likewise COMINg In response o
popular demand.” For 1n few things is the State more deeply concerned than
m the growth of medical science. and in an'age of social revolution. when
every part of our legal and consututional system 1s bemng probed to the
bottom when legislauon 1s resorted to more and more as a heal-all for every -
public dl. real or imaginary . the State surely has urgent need of an=ducated
bar as a safeguard to herself

<3 -

But 1n no way does the state umversity discharge per public trust more
faithfully than n the study of those questions which directly concern the
life and structure of our social orgamization. Admumistration. finance.
consututigadl, history. constitumonal law. comparatne politics, railroad
problems. corporations. forestry. chanties, statstics. political economy-—a
crowd of topics. many of which. a few years ago. were unheard of m the
schools. are being subjected to scientific treatmgnt  Unless 1 greatly

_?hls'apprchend'ghc nature of the cnsis which our nat 1 has reached. 1t1s 1n
the absolute necessity of providing the means of instruction mn these
branches that we may find 2 very strong. if not unanswerable. argument 1n
favor of the pubhic support of higher education. Henceforth the State must
concern hersidt with the economics of government and with ' pathol

10 »
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of the social organism The fact s that 1 the science of administration.
municipal. stete. o central, we are as a naNoen notonously ignorant
. Beguiled by the abundance of uur resources. we have allowed ourselves to
become awhward and wastetul in nearly eveny department But the growing
discontent ynd misery ot the people admomsh us that the ume for reform
tas come Hereatter taxation and finance. the 1anff and Corporations. labor
and capital. soaial evids and the avil service. must absorb the attention of
statesmen How. all these things are precssely the problems which can be
= - subed successfully unly by specialists Surely the outlook 1s full of promise
I do not believe that in the end the ideal of culture will be Jowered by a too
fierce unlananisin True. a new standard of LU“UI’C may be established.
" vne which shall adjust 11s2if from generation to generanon aceording to the
cOneeptions of an adsanuing sivilization and 4 new defimuon of culwre
may be constructed one which shall embrace the industries and the
mechanie arts 3? .
The new umiversity"1s to be se.ular. the servant of industry and the State. [t
15 10 prepar¢ peuple fis the vocations and professions. It 1s to lead in the
democratization wisogetvaand the production of affluence It 1s to be hberal
I its coneern to provide penple with theoretical and scienufic perspectves for
handhing dus -to-dey industrial actvities and secular mrits formation of human
values—drawing its insprrauon from no single sectanan forms. The new
unpersity 1s 10 be large. Germanic and specialized. Howard's view has -
prevaled in America One would wager that well over fifty per cem of
America’s youth who enter hugher education attend institutions hke those
which Howard envisaged.

Howard's 1881 view of what the umiversities and common schools were 10
be made sense to thuse whu ruled American education as long as there was a
mdespread behef-

“

* That what mdustrv and government were doing for America was benign,
4 not uncommon assumption during.the pertod “‘when the” West was
Won.™ v

e That the university as a secular institution served a variety of commu-

~ miues which did have roots, assisting all in a neutral $ynimetncal way.

* That the hfe purposes of people were formed by their own religidus
commumties or by some tommon consensus-based “sense of rational
morality~in Howard’s visien a morality free of class spirit, filled with a
sense of social duty, honest, truthful. manly. sincere. conscientious and
concerned to try all things at the bar of “teaching by nvesugation ™

-

Such a vision of the umvcrsny 15 essen!:allv what America has had as its,

“career education-liberal arts umversity” *for the last ¢ Ty, The schools have
p 1l s
p .
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*emulated the umnversities, particularly the comprehensive high shools The
vision has served well some segments of the souiety —thuse desunbedeat’t

would argue that “life purpose " can safely be left out of education because 1t 1s . -
adequately handled by religon And almost no one would $ay that there 15 2

melting pot common morality assented to by all decent cultures and people n :
the country. .

x

Q

The school and higher education have ceased tu be the servants of souety  _ )
and become its ends~1ts pnmary social institutiofis. having a budget larger thar .
the military. monster-mothers 1n which the otizen van be eggcrated and \
protected from socially “full participation™ as much as he s exposed to 1t. I :

which large numbers of youth can be kept from finding responsibility or work
and In which they may be defended. by a questioning mode. from ever making
thghe leaps which are required for finding a purpos'e . ]

The new “liberal arts career education’ university or common school. 1f 1t 15
to amount to any thing, will have to have a new erhos and purpose and will
have to show several things

s . T

o It will have to show that the .processes of industry and government are

. sufficiently open. iufﬁcnenlly participatory and concerned for citizen-
worker interest, to earn a confidence which will inspire some faith if

education related to each. Education related to industry and government.
whether career education or any other sort of education, must. on the
other hand. emphasize the critical as well as the acculturational functions
of edycation sufficiedtly to insure “full ‘participation” to young and -
adtilt citizens on grounds other than,victimization. In connection with -
# understanding modern busikess.;llus woufd. at the least, mean education _
in such matters as the nature and structure of modern capitalism’,
alternative medes df organizing work and workspaces. the nature of the
stock market, of modern power structures. of legal nghts and constrasty
‘pn modern labor. It would include education 1n the relationships between
work, education, and play (expressive activity) and 1n the charactenstics -
of pre-industrial, and industrial and post-industnal sGgieties in each of
these areas. It would bring people into a living relattonship with the
history -of labor unions and other agencies designed to secure a
participatory voice for labor, including education mfuch matters as labor
law and-the expressive culture of the labor movement. 1t would talk
about how licensing and placement prtf;&ges worh. Simiar things might
"~ . be said about the governmental proceSSC\
4
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o It will have to show that the unnersity and the comnion schools can
respund better—1in ¢ miore neutral w to the constituent interest groups
to which they relate They should be e to do this along lines set forth.
mth/qaul o tesung. by Justive Douglas in the De Funis case and i
other areas along hines set forth by 4 series of court decisions summarized .
by Lawrence Freeman in his “Some Legal Developments and Théw
Possible Impact on the Future of Education ™

o It will have tu show that.the community and education can provide
nstitutions—rehigious or seculap—mn which people’s life purposes can be
formed or in which the question of life purpuse 1s seriously tested 1n
interaction with a human group with whom the young person identifies
and jn w 1ch he has the nght to “maximum cmplof ment” and “‘full
‘ . partiuipation ” Such groups would make no assumppuions. beyond those \
asserted by the courts. as to the “unmiformity”of common values in
Amenca " They would admut, for each culture and community, that
there are different ways of coming to a snse of citizenship. obligation to
\ the group. and *“'participation.” .

Such an education would recognize that, in a mobile sccular soctety. the
condition of anomie is very genegal and that its being overcome is likely to ~
depend on the creation of new sorts of socidl mstitutions in which, following
Lytton and Scott and Van den Berg and other UNESCO studieg, 9o, one stands
alune. work is not xparated from play or recreation. n which the important
groups are small and open: and 1n whicli confinuity 15sustamned by exbressive
institutions— «.ustom? traditions. aftitudes—which give both education and
labor meaning.”, . ]

Ay

One form of “hberal education” which cazeer education might support.
might well be hhe that described 1n the Western Assaciation of Schools and
Colleges 1973.accreditation teport for Johnston College N

5 . - A [

- N

-
.

.

Students and faculty agree on the selection of courses (seminar and
tutorial) offerings for each semester and negotiate neat the nature of
student and faculty rqsponsnbmty for the conduct of the courser Each . ,
stud®nt actually renders a written record of his intentions for the course,
against which histfinal performance 1s compared by the instructor n*i
written evaluation that replaces letter grading. Aycountability covers faculty ;
performance. too, with each instructor’s work evaluated in separate written
reports by cach student. (These reports compnise official evidence that
enters into the process of faculty retention and re-hiring.)

“Thus supply anddemand model wllhm a system of shared power between )
studeqts and faculty meahs that neither party bends totally to the other's t
" purpose. {he faculty appears fully able to manage the unpredictable stresses
of contractual education. The pnmary identification of faculty seems to be
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with Johnston as a Wl}ﬂh" and ,thus to the unifymg philosophy of © ,

contractual agreements, Faculty have imposed no detracting departmental

or other power strugtlres on themselves not the segregating effects of the -~ o
standard ladder of academic ranks As we have already stuled.'fagully
members have arranged governance mn such 4 manner as to fachtate their
quite total engrossment in the task ot shaping and implementing an overall
medaﬁ of contractuad learning

Johnston has mcre?ngy opted for the development of this medium and
< has become less beholden to speufic Lontents of learning. Fixed categones
e of educational éxperience characterize almost all curriculum plans, John-
ston. however. has departed from this conventional pattern Its experimen-
tation has been daring. and-as far as the Visting Commuttee can judge—1t
has been successful From the inception of Johnston College. experimenta-
tion has been safeguarded by the abseycc of academic-departmental
structures. prescribed subject concentrations Ma]ors), or fixed graduation
requirements in terms of residence or credit_loads. and this has probably

-

. been—partly. at least~the secret of its success.

In giving such prionity to the contract concept ar‘ld to the e)Gf;loratlons

+ - taunched under 1t. Johnston is willing to confront and test the consequence
of this learning medium, its pitfalls and 1ts strengths. The near absence of
other systematic learning philosophies (such as core curnicula) 1s a wise
avoidance of basically competing strategies that would likely obscure a clear
evaluation of the spad which Johnston has feit. more and more. s the right .

_one tor itseliy 2

N
he off-campus prbg@h. aside from an immensely relevant curriculum
on tampus (relevant to Johaston students’ and faculty members’ present
needs and interests and possible future needs and interests). is an exciting
and significant segment ofearning that takes place off-campus. The 1973~
Visiting Committee sampled this program by visiting one of the off-campus
programs at Indio where a groyp of Johnston students are working for a
year as intern correctiona*%ﬁiers in a Rwverside County t’facihty for
juveniles who have been arrested. We cannot report 1n detail here. but the
Visiting Comtiittec members were delighted and favorably inpressed wjth
every aspect of this program. Our impression was that the educational
expertences gained there are of great value to the students. The students
were making decisions that had an important unpact on peoples’ lives.
Accordingly, they 100k their decision-making seriously, and they revealed a —
sense of fulfillment when thewr decisions proved to be good. «

-

As for other off-campus programs, Judging”kg'x the wntten and oral -~ e
descriptions of them, we believe them also to be of Ingh educational value.
It is imporgant to see thiscvalue as central in Johnston's scale of priorities.
these programs are not primarily designed to gmve pre-prafessional trawning

14-
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(though 1t 15 ear. as i the case of Indio. that they wan J:umplish such an
objective quite nicely) but are seen as sgnificant means of meeting the
generatl {1beral studies objectves of Johnston College. , -
/

Perl{aps the boldest and most creative use of the contrdit concept
imvolves the graduation contract Two years before his projected grgduation.
the student prepares and presents a written record. in collaboratiomwith his
advisor, of educational work conipleted and a wnitten proposal of work to -
be done do suit areas of concentration corresponding with career commit- >
ments. For as many ume. as the student may redefine his plans thereafter,
the gru(}uauun contract 15 presented to a standing graduation-contract -
commitige of faculty and swdents A separate student-faculty review
committee determines whether the work of the approved ontract has been
satisfactokily done.

The tally between the pracuce and theory of the graduation contract 15
impressivé The student’s quest to reconcile past record with future proposal
leads v wontracts that are often profoundly inuasive documents of
intelleLtual and personal development and 1dentty The Visting Commut-
tee’s sample ‘readings of these contracts in both 1972 and 1973 and visits
both years to graduation-contract and graduation-review cominittees at
work impressed us with the urgency Jf the student’s wish to reveal his
intellectual growth and experience and to have his competence rigorously
tested and ‘recognized by the College. - -

' -

Students’ responses in our tnterviews with them depicted Johnston as
providing an mdispensable support tu the development of the full persun {
The graduation, contract was often singled out as the prime example of the \
integrity shown by Johnston toward student development. Obviously. A
graduation at Johnston is a culminating experterice n a far larger sense than -

* elsewhere, for it can be more readily umed by the swudent to his own
X rhythm and rates of mental and emotional growth rather than to the more
arbitrary clockwork of standard higher education.®®
.Y
The sort of education described in this Johnston College accreditation
report—dedicated to the development of purposefulness n a sogial milieu
and to a sensg_ofywork (job) as a by-product 1s but one sample of what
\ liberal arts career education ought tobe. The sort of edu.ation described in
this accreditation report 1s “liberal ” It 1s also consonant with the
defimbions of what career education at 1ts best can be, definnions and ru-
brics set down m the Federal legislation, the OE definition, and the general
prospectus provided i Youth in Transition and Work m America. 1t 1s hard
to see the education described in the repofg as diffuse. anti-humanistie,
anti-intellectual . or incompetent. “Unprofessional” 1t may be, but 1f 1t 15, 1t
is so only because the teaching profession has tov largely.defined its sense of '
pro‘fession i ways which 1solate from cntiusm 1 the marketplace, from

M
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man’s search for meaning, and from efforts to practice activities mmportant
to the seeker alter learning’s conception of what 1t 1s to serve one's fellow
nfan.* . :

4 )

, Y m .

One may extend this argument.by looking forward to what the liberal arts
may have to contribute to career education, and vice versa. and to what next
" policy steps ought to be.
First' Arts and sciences colleges i universities or mdependent liberal arts
colleges have nothing toJear from the “vocationalism” of career education
Liberal arts traiming throughout the centunies has primanily been directed
toward the goals of serving one or another of a range of vacations.>® Ou
! students_are_taught. in “liberal studies™ courses. 1n school and college, t
talk not only about what sort of a life they are going to live. but about whit
kind of job they will have and about their life’s work. Career Education cdn
serve the liberal arts not so much by altering their nterest 10 “vocation”” blt
making that mterest exphut and simultancously by insisting that hbexal
education ¢an be something more than education for a vocation—that 1l/be
genuinely cntical. If American educatiomin the “liberal” sector suffers flom
anything. 1t suffers from being tuo narrowly vocational and accommodafive.
Too viten 1t does not provide people with alternauve thevretieal perypec-
tives which have real puwer 1n transformung the adjacent region’s ecolggical
systems or the local culture’s work spaces. the conditions of malaike of
oppressed cultures. and othex sigmficant political-cultural realities entoun-

tercd-by-young people which might give thern life-purpose. /
) 2

i
t

Second Career education can help hberal arts programs i school and
college 1o be clearer about the wavs m whlcli‘pe()plc can be assisted in
devdloping thewr sense of purpusefulness. One of the interesting features,
> one of the happy fegtures.,of American education is that it apparently does
: haye some ymipact un the soral develupment of people. Recent studies by
5 Kenniston and Geszon, Newcomb, Trent and Medsker. Perry. Kohlberg and
Sanford suggest that students come to college with a fack of. what I shall

b sall for want of a better phrase. itelligent purposefulness.®® They beheve
that things are aither nght or wsong. They are without much capacity to

' relate to other people or to make sense of the events around them. As they
develop in college. many students come to the sense that everythuing is
relative. that there are no norms. and that everythang is a matier of private
judgment They are. as it were. on the edge of ahienation a condition career
cdué@nn"‘k)«lgs:gucd tosemedy. Later they come to a sense that they do
have o set of norms, they <an construct a mcaning for themselves. but that
they have obligations to-sce it other persons’ worlds and ways of doing

S
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things To this final sense needs to be added one other sense. That 1s, that
they can surrender themselves to the cumuon profit of the sodial group to
which lhcg are commutted and that they have theoretical tols which can be
used_in that surrendening Coleman addresses some of these problems in his
suggestions to wareer education ' Yourh, but too httle thinking and actual
program work in career education has gone into_this area*® To assist the
developmeiit of purposetulness, the teaching unit i the liberal arts college
and in the schoo}s will have to be smaller aTeal community. .
; ’ ,
Third  The liberal arts segment of the schools and colleges of/the nation
riest contrtbute 1o career education ther present é.r[)e(t(se the relaring
of theors and practice- an expertise refined under the pregsure G‘ﬁ\lhe cry
for relevancy m the 60s which wssued in the develupwyént of theNluster
colleges, universitiesgathout walls, field-based educapOn, the career-based
imytutions (such as Ferris State, The University of Wisconsin at Green Bay,
and Lvergreen State) and i special seminars like fhe Kent State Sociology
practicum *' The large land-grant’ institution§ of the xountry. such .as
Mighigan State and Alabama, gs \yen as Afe new msttutions such as
, ,V_Ev,'r:rgr?.;(‘g. ,lllzﬁg_}gg_rmx{xa}g:}"ll‘l' this effort to ‘fuse the cvic and -the ~
mtellectydls to give people touls for figding oug whathey can do and what
they wish to be. This resource. created apart from Federal funds,,m’g/rcscms
an mvestment of nullions of dollafs on the Part of the states and pnivate
persons, and 1t can gwve us somé sense of how such liberal stidies can b
used in the development of/!h goals of career education. '

7

Fourth: Carger Educationl can contribute 1o liberal education a sense of the

humane theoretical considerations which & mto—the Tamagement gf
education For instance, the U.S. Office of Education 3

been made by such linguists as Noam Chomsky. Courtney Cazden, Ron
Wardaugh and individuals at the Center for Apphed Linguistics.*? The .-
icc of Education and Federal officials administering or seeking to
stablish career education’s importance in Amenican education generlly will
save themsclves further difficulty, if in developing carcer cd'ucauqn’s
mandate for “full participation,” they reject Taylonism and its narrow view
of the management of work and heed the concerns for the “purposive™ and
“commumty building™ factors in work and education set forth 1n recent
management research based on “liberal arts theory™.
I

[The] relationship between authontariamsm and ngidity in the school-

room and the workplace-with the implicit view of man as inherently

undisciphined and ignorant-probably has not diectly occurred to

!
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No school teacher woulll think of telling children in a general way
to study a certain book or s bject. It 1s partieularly universal to assign
each day 4 definite lesson byginming on one specified page and line

’ and endmng on another. the best progress 1s made when . a
definite study hour or period can be assigned in which the lesson must
be learned Most of us remain. through a great part of 6ur lives. in this

4 ‘respect, grown-up children. and do our best only, under pressure of a

task of comparatively short duration. Vs i /

Although mass education may have served its purpose well of preparing
our youth for the kind of work served up in the past, the fact that
today’s workers are not “grown-up chidren.” but are revolting against
authoritarianism. fragmentation, routine. and other aspects of the
inhernited workplace. suggests that v}{c schools are anachromistic 1n their .
“production™ methods. The success of the schools in helping to produce '
Industrial Man indicates they could be successful in helping to produce
the Satisfied Worker yet they are mized in the model of Industrial Man.

If to produce Industrial Man, the schom to become an R
“anticipatofy mirror. a perfect introduction to industnial society,” then
to help produce the Sausfied Worker. the schoels need to become
another hind of antiupatory murror, providing another perfect introdut® "
" . tion to a changed world of work. It may be the case that a Satisfying
Education would be the best precursor of Satisfying Work. and. n that
sense. be a major component of “‘career” education. e
“ ) S . /'/ -
“If the goals of education were maintaining curpsity, maintaining and
buillding sclf-confidence. mduung a sense of learning. and developing *
competence. education would be directly relevant .to the major needs
. expressed by the workers."Some of these, it may be recalled, “are the
opportunity to use one's skills and education to the full, to be reasonably |,
autonomous in doing vne’s work, to have a sense of auomphshrﬁent amd
to have the opportunity to learn whlle on the job,™*? o ’
Such Lritmsms of the ngidities of the common schools and of industry, based
in psy.hologial theory which has a pron\ncnt place 1n liberal arts colleges. .-
also has a meaning for thuse colleges which'stick to rigid credit Hour-contract P
hour units. use teacher assignments as the T}xﬂy mode of determining what .
L students are to study . and use large lock-step sevtion courses as the only megns
T of reaching the goals of mass education. = "

Y .

.1 »

Fmally. liberal arts cduuat()[s In s«,hools and colfeges can look at themiselves
with a vigw to possible restructunng in terms of the ruommendgudns

*
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ontained in Coleman’s Yourh. These recommendations are dedigfied to make
education dunction to achuieve the purposes which George Hoard identified
‘\for, education but which now relate to 4 period of growing skepticism,
secularism, and anomie not in mtelled tual urdles only but in the whole soulety
, where few people have a sense of routs and few niddle level human groups
seem to count for anything ) '
The first recommendations concern modifications of the high school, in
some  cases supporting existing innovations in schools, and in others .
proposing new directions. Two of these, closely reldted. are the develop-
ment of more specialized schools, as distinct from wurrent comprehensive
ories. and a reduction n size of high schools. A pattern of simultapeous :
attendance at more than one spectalized school makes possible both the A
benefits of specialized schools and the benefits of small size. A third
proposal recommends the introduction of roles other than student role for a
young person m 4 schoo “particularly that. of tutoring or teaching of
younger children. Finally it 1s proposed that some schools experiment with
. acting as agent for youth m placing him mn fruitful settings ou‘tsxdc‘: the
school (not only for work experience. but through museums and other
culfural institutions, for cultural enrichment as well) concurrent with his
. cohtinued schooling. . i <

. The sccond proposal 1s a general encouragement for those nnovations
Zwhich nvolve a mixfure of part-time work and part-time school, all the way
from a daily cycle’to a trimester cy le. Where those experiments are already .
ur progrcss.lth/d report calls for a carefud evaluation of the results on_the
.objecty ¢s distussed an Part 1. -and not only the narrow objectives of
co&)iﬁ\‘/’c skills and job skills. ’

The third proposal recommends pilot programs involving a much mor
mntimate intermixture, of School and work. carried out at the w(ﬁ\place. Thé-
proposal is to inorporate youth into work organiations with a portion ef-
their time rescrved for formal mstruction. The change envisioned would . -
mican that persons of all ages in the work organization welld engage in a
muxture of roles including leariting, teaching, and work. - ’

k!

, Tt is proposed that the prir‘\ciplcs of residential ;yowh/\communi'tie; in ~
which youth provide most of the gervices, have most/éf the authority, and

» carry most of the responsibility, be experimentally c/Xtendcd to non-residen-
tial scttings. A youth community can provide carly assumption of « ‘
responsibility, and thus fulfill certain of the objectives that are necessary for

the transition fq adulthood. Experimentation with non-tesidential cominy-

nities would increase our information about thefr benefits and habilities.for

. the youth within them. .

[
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& ) A ixth proposed change’ is the mtroduction, on a pilot basis, of
broadly-usable educational vouchers from age 16, equivalent in value t the |
average cost ot four years of college Such voucher® would he usable for a |

“wide-range ol shill trasming as well as higher educagon., The existence of
such vouchers woufd put the deasion for further tJrummg n the hands of
vouth why will themselves experience the u)ri'se/qucnws. and would likely
encougage wiser nidnagement of une’s affairs than du current msmullunsfM
, / ’ ,
hoggh thusc/mupusals are directed toward the humanizing of the conyimon
Chovlsgto mahe them more germane both to vocgtions and to the .
.~ development of purpose- they are equally germane to higher education and
touch at the heart of develuping a liberdl args study which allows young men
~;md women to stydy and simultancously to act in manageable-size human
groups on their knowledge-as atizens, critics of society, and, most of all,

’ ~

human beings. . A
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guenttf and Robert Calgwell. “Career I ation. Theory and Practie,” The Enghsh
Teachqr (September, 1973), R M. Agne and R. Nash, “S¢hool Counsclors - The-
Constipnie of Career [ ducation™ (The School Counselor, 1973) XXIno! 2. 90-101 R M.
Agne dnd R. Nash, “*Carcer  ducation- The Tinal Impovershuient of Learning?’ (Peabod,v
Journdl of Fducation, 1973) 'L, 245-254, R. J Nash ard R. Agne *Career Educatron~A
Humanistic View.” LREC Cleaning House publication: (January, 1973). pp 1-25, R. ¥ Nash
and R) Agne. “Carect Fducation Farning 4 Living or Living a Lfe™™ \Phi Delta Kappan,

Hleo Sproull. “Carger Fducation Boondoggles.” Leamning (Qctobgr, 1973), Mar--

1973) LlV Pp- 373-377. Some of the same resemvationd about the eaﬂy history of **Carcer ’

Lducapion” as an educativnal concept have !')ccn impheitly or explivatly _expressed by

wdreer; education’s dckndcrs 1¢. Coninne Rieder n_her NIE plannmg‘:ﬂocument thW

Syracyse Center in*its proposed NI plan for Carcer 'I/du;.mon, the Jamﬁ Colema
comnijttee 1n 1ty douun‘tm Youth, and Jamcs O'Toole, wt ln.; Work xrbAmmga

" %fme bull m Section 406, Tutle 1V, Pl 93-380. The rdcvant langu:xgc ts. evuy‘dnld
should, by the tune he has complctcti secongdary* school, be prepared for...{ull
participation in our society according to his or her ability.” “to cnable persons to cope

with .nu.lératmg thange and nbsolcxcmc “to inurease the relation between schools and *

souety,” “to relate the subject matter of ‘;he curricula | .to the needs of persons to
functidn in society .. " Kenneth B Hoyt, “An lntroducuon to Carcer Education,” pp.-
4-10, gves the followmg as the OF dcﬁnmon of Career Education, “Caregr cdycation can

be defjned generially as the totalityyo écduuwondl experienee through which ¢ s

. about yvork. . . Work.centers around fhe basic human need for a«,»omphshr;w{I pf the .
! broade] socnetal survival, peed for productivity . .‘cnnbmpasmg cconorpxt Mg [but}
go[mg bcy ond this to.‘thc broadgr aspect of productivity m one's IO)A‘ lifg style. .. "

* This “Work™ or “life- work” 1s, thmugh carebr education to be made “goeslble, mcnmngful
and satisfying tor cach md1v1du.11 Later the papcr/s:}gegs thap pcoplq may. dxscovcn;

T ‘\vho cy are” and *“*‘why thyy are’ through theip “work m’ the sensc of vocation.” Cf.
“James ¥Toole and others, Work m\Amenca (Camindge, 1973). pp. 141-145, for an,

® oxtenside diseussion, also J}zc/ Columnn, Youth T)'an/} uh 10 Ad}zfthood (Cmcagg*,i
* o 19%4).passim. ; /
- Y 0
. . (.. y A .
‘ 3 THe lasswal agqﬂplnon of commumt71 4 mgﬂn/wc bcRePublx;a V] 1,
cf. footrlote 10 on fgjivwmg p:rgc I ',/ .,.' i
' 4 Sedular puntamsm :hd Ca:ccr £duc ;on"h;y/n i tcrcstmg ms;ory Somc of the
- problems, which the Career \Eduuallon program ha 61(; early days ]iad to do with ns
adoptionlof the phrase, “the work-eth; We testaht Ethic and.the

fro
Spirit of Capitalism and 1fs applying t 1sm/«39 lar, Cortext. ,A";work et in Web r‘s
S ' senst without the sanctions of Calvifus rehg'%n/xs medhingless and becomes merély a
manager’s job ethic.” The emphasis’of mo!e/reuent Careertducation hieratute on inding

a lifestyle angd lifec purpose and, ¥ithin these, forms of non-ghengted produc ve acn’vﬂy
corrects the problcm§ crenled b thc earh mxsappropnluon of eber. .
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d )
. "This analysis ofs Aristot]c . 'is based on -that of P;ofessor*’l’ M Raysot in his annual -
Jectures on Anstotlb , ; N / . . - . N
. (RS ) , . . .
. < . ;'\.'w/ . - /
T . o ..
N . 210 o e 'y
4 N 4 A K f“{t‘
" ~ N ” [4 - - .
o Fe el e
. * .» . ? - 'Y R L4 .. u' s
. "o " 4
LA . . L ) N »~ Ve
-~ . - . $ ‘- . -
L} . 1 - - v i - > T . .
. - - . . . Wt L
O \ . ) , R 4,.' .
" ! . N » ° -
A o KA R <
ERIC .ot . LPR 5 PR
: .
. " - I3

+ o ‘ . -

5

4

o




~ v - ——wat having

- Rl

JAruitoxt provided by exic | - - N

-~

»

¥ :

¢

EPlto, The Republic. trans. B. Jowett (New York. 1942). pp. 362.76

9Gcoffre) Chaucer. “The P:uharnem of Fouls” Works. ed T N Robmson (New

SyYork. 19570, 1. 71-77.

-

2 Svum and ‘Quadmvium They were included i 1

1%Ciceto. De Re Publica, ed. and trans C. W. Keves (London. 2nd New York. 1928),
VI.uw. 1 Cf W.H Stahl. Commentars on the Dream of Scipro (\ew York. 1952).p 11.
pp 130-23.pp 24436 Macrobius expliitly denses the notion that only phulosophers who

are men of lewsure are “blessed” and blesses policy makers community builders. and active *

workers in the pobs.

"'See G Pare. A. Brunet and P Tremblay, La renawssance du XI/€ ssicie (Pans and
Ottawa). passun f Hastings F\{ashd:sll. passim. cited fn 33

% e

*>Hugh 'of St Victor. Dudascakon’ 4 Medieral Guude 10 the Arts, translated with an
-introduction by Jerome Taylor (New York. 1961). passim. cf. John of Sahsbury.
Mezalogicon of John of Salisbury. translated by Daniel McGarny (Berkeley. 1955 ), pagsim,

3p w R ertson. “Some Medieval Literary Tesmunology 1n Ghretien de Troyes,” SP.
XLV (195) . pp. 669692 Y

. «
1 john. ol Isbury s Metalogicon 1s particulatly helpful to readers wishing to
understand the mixture of prty. vocational motives, will to galavant. and love of learming
which imnspired the medieval student 1n the liberal arts schools
'$D. W' Robertson. “Some Medieval Literary Tcrmmol& passim. ¢f. Robertson,
“The Doctnne of Chanty n Medieval Literary Gardens.” Speculura, XXV (1931, for an
additional explanation. o i

16D, W. Robertson. Abelard and Helorse (New. York. 1972). pp. 116-17

ey Robertson..:ibelard and Heloise, pp. 84-97,

- '®0tto Von Simson. The Gotiuc Cathedral Ongins of Gothic Architecture and the
Medieval Concept of Otder (Pnpeeton, 1962). passim. This theme has aiso been developed
by Emde Male. Erwin Panofsky. Louss Reau. and Philip Fehl. Fehl and Panofsky are
concemned with the Renaissance effort to make “art™ and “‘architecture” liberal.

19,'B Emden. A Biographical Register of the Uniersity of Oxford.to A. D. 1500
{ 1d. 1957-59), 3 vols., passim. : -

z;;‘-)Cha,rk:s Vs court ncluded amoﬁ' siembers a farge number of people whose
pnmary occupation.c.g Nicholas Oresme, Raoul de Presles, and Philippe de Mézteres and
others. was contemplatne and mtellectual. peesons who were masters of the iiberal arts of
court as translators of classical texts,
of the Bible and texts op rulership., and as advisor$ to the king. Charles V had most of the
sxgmﬁczgt then known repertowre of (lassical leamning translated mnto French for his own
edificztion and his D¢ as 2 statesman building up the edifice of French law. French ¢
_mhtary strategy. and French intemnal crvic admunstration. A less clear case can be madg
far Tate fourteenth century England. although there 1s a good deal of ewidence that
something like this™was happerung alde 1 England. The court of Richard DuBusy, the
Bishop of Durham, was the first to act as a liberal arts center. Later a number of the
cular courts arose where Walter Burley, Sir Smmon Burley, and a number of symilar
OxYard scholars and translators became mmportant courtiers and advisors. By the end of
enth century. Henry of Lancaster, soen to become King of England as Henry IV,
son. who was to become Heary V, tutored m the standard dassical texts,
pamcula.r]y those which might beas on the art of being a paince. The notion was $hat the
art of state cra{g wred something of the .ontemplative and something of the active
knowledge Of the nature of things n order to interpret what human bemngs ocught to do.
Orie of the favorite books of the late fourteenth century court was Aegadius Romanus’ -
theoretical book. De Regimine Principum, a Jassics-based, neo-scholastic book used both
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a an introduction to the phuosophy Mncmal state craft. It 15 not

acrdental that g practivd busseucral Tike Geoflrcy Chaucer should whte a contemplative
Parliament of Fouls sbout the ideal funcuioning of Parlisment. a commentary on, and a
statement for. the Bntish Pathament in its dealings with a king who was soon 10 be cast
away as s yrant Ths information comes out of my own researches in the late fourteenth
xntury royal courts 1n Northern Europe )

— -
I'Phxhppe Anes. L Enfant et La Vie Familiale (Pans, 1960). pp 149-50

<
as
“Cf PeteryRamus. Logihe of Peter Ramus. trans Roland Mcllmamne (Renatssance
ditons 3 19691 pasym Ramus makes log@c mto a hind of “pursuasnpe art” and
rhetonc. thus. Beoomes for hus students an art concerned vmh superfivial prose decoration
A

**Richard Foster Xnes. The Seventeenth Century Sgidies in the Histors of English
- Thought and LuerdBre ] Bacon to Pope (Stanford. 19591 particularly helpful as to
the background of the formation of the Royal Societs

B ) T .
24 Kenneth Charlton. Education 1n Renaissance England (London.~l96'5)_ pp- 215-16.

35 Chasles W Ebot. W hat xs 2 Liberal Education.” Eariy Reform in Amencan Higher
Educenion (Chicago. 1972). pp. 25-26,

2Cf Jan Van den Berg The Changing Nature ofMan'h\cw York, 1961}, pessim, but

especially the chapters on *adubts and Chaldren”™ andw .

/7
2"H. C Barnard. Educaton and the French RoolunOmendgc. 1969). pp.
e ——

- *5F R, Leavss. On Bentham dnd Colendge (London. 1950). for a useful discussion.

, .
2% john Henry Newman, Discourses on the Scope and Nature of Unn ersity Education
/

(Dublin. 1852). pp 176-77. 196. 2856 =~ ~
- ~.
305 5 v, Inaugural Address Delnered to the L'nnersm of St. Andrews (London.
1867). cited Sanderson. p. 5. . -

3'T H. Huxtey. Science and Educanon (London. 1902). possim.

32 gawned thes interpretation of Dickens' Hard Tones from Professor E. D. H. Johnson
of Princeton

3 N ’ ” ;5 —_—

3\fichael Sandersoh, The Universities and Bntish Industry 1850-1970 (London.
1972), p 8 Sandcrson cites Hastings Rashdall. The Lnnrrsmes of Europe in the Middle
Ages, 1. pt ll.pp 707, 7123

34 George E. Howard. “The StatEU(mcmty 1n Amenca (1891) Early Reform n
Amenican Higher Education, pp. 125-37. i~

35¢f. Paul A. Obson. et al., Of Education and Human Community (Lixoln. 1972). p.
32. cf. ). F. Sott and R P. Lynton. The Commumt) Factor in Modern Téchnology
(UNESCO. 1952).p. 15. N

3éWestern Association accreditation report on Johnston College. Study Comr;ussion
on Undergraduate Educition and the Education of Teachers files.

37 This topic 1s well treated n eth Hoyt. “Answeri the Cniucs of Career
Education.” .unpublished paper. pp. 3-5 .

330f. Michacl Sanderson, The Universities and Briish Industry.p. 88 and passith.
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- 39paul Dressel. “The Impact of Higher Education on Student Attitudes. Values. and |
Cntical Thinking Abtities.™ 1 Milton Shoben. Learming and the Professions (Athens,

1968). pp 105-124 The following studics are ated as gring substantal evidenve of this ‘
modificaton Jjames W Trent and Leland MedsKer. Bevond High School, 4 Psy chosocio-

logical Study of 10.000 High School Groduates (San Francisco. 1968). Kenneth A. l
Feldman and Theodore M. Newcomb. The Impact of College on Students (San Frapcisio,
1969) Gerald Gunn. “Impact Dunng College.* tn 4 Degree and What Else” 4 Revien of
the Correlates and Consequences of a College Education, ¢d by Stepen Withey, et a .
draft prepared for the Camegie Commission on Higher Education (New York,
fortheoming) Willam G. Perry. Jr.. Forms of Intellectual and E thical Dex elopment in the
College Years (New York. 1970). Lawrence Kohlberg. “State and Sequence The
ognitive-Developmental Approach to Socialization.” tn Handbook . of Socualization
Theory and Research. ¢d David A Goslin (Chicago. 1969). Newvitt Sanford. ed., The
4mencan College A Psychological and Socal Interpretation of Higher Learnvig (hew

York. 1962) !

40Carcer Fducation studies mn psychology and career counselling commonly are highly
wdridualcentered and both assume the present industnal system and present jack of
community . N

4lPerhaps the most promuung activity in this area ts 2 vonsortium of the colleges
rfienuoned angd others ke them dusatad taward Tiudualstrengtheming and dissemination -
of their modes of working. Thrs consortium was developed by Tom Pace of the Study,
Commussion 1n 1973-74. .
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- * .

2 This 15 demonstsated well an Phy s Hamidton's report on.Competency -Based Teacher
Educanon for OE-OPPE. avatlable Stanford Rescarch Institute. cf. Noam Chomsky's
seview of Skinner’s Verbal Behavior and tus “On Interpreting the World™ Problems of
Knowledge and Freedom (New York. 1972). pp. 21-32.4748. .

33 fames O'Toole. Work n America, 14145 .

44 James Coleman and others, Yginh Transthon to Adulthood. pp. 147.49,
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